
Introduction

o r o n a v i r u s  d i s e a s e ,  

otherwise referred to as C'Covid 19' is an infectious 

disease caused by a newly discovered virus 

which was first identified in Wuhan, China 

in December 2019. The virus that causes 

'COVID19' is mainly transmitted through 

droplets generated by an infectious person 

through coughs, sneezes or exhales. 

Worldwide data regarding people affected 

by COVID-19 are 134,308,070 confirmed 
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educational institutions changed to distance 

and web-based learning which is accepted to 

change the speed of the pandemic indirectly 

by limiting face-to-face classroom 

interactions. (Murphy 2020)

Review of Related Literature

Several studies that have addressed 

the challenges associated with the 

introduction of online learning abound in the 

literature. There are evidences that the 

introduction of electronic learning initiatives 

has proved unsuccessful because institutions 

and their constituents were not prepared for 

the experience (Aydin and Tasci 2015, 

Borotis and Poulymenakou 2004).  Besides, 

people are used to the already existing 

pedagogies and practices making it hard for 

them to adjust to innovations and improve 

existing ones Watkins, Leigh and Triner 

(2004). Carr (2020) was of the opinion that 

student's perception about on-line learning 

has been negative due to past experiences 

resulting in high dropouts and low 

enthusiasm of learner. Other factors were 

found to be low student satisfaction 

associated with online learning experience 

(Kenny 2003). Nevertheless, other research 

suggests that students and instructors are 

satisfied with online learning just like 

traditional learning (Ali and Ahmad 2011). 

The increase in the number of students 

participating in distance education supports 

online learning as an alternative for 

traditional classroom teaching. Martin and 

Boliger (2018) found that introduction and 

working with online communication 

apparatus were the most vital engagement 

among learners while sending reminders and 

providing rubrics for assignments 

constituted the most important benefit in 

learner-instructor interactions. Similarly, 

Zaheer, Gondal, and Qadri (2015) identified 

that many students were satisfied with the 

education received online which further 

revealed that e-learning can support higher 

education in countries where higher 

education institutions are limited. Factors 

found to contribute to student satisfaction 

were embodied in the tutorials, student 

contribution, the type of instructor, mode of 

assessment ,  the content ,  learning 

environment, and the resources used Zaheer 

et al (2015). On the other hand, students 

perceived barriers to online learning have 

been acknowledged. Muilenburg and Berge 

(2015) asserted that organizational issues, 

academic skills, social interactions, 

technical skills, learner motivation, time and 

support for studies, cost, and access to the 

internet and technical problems were some 

of the challenges associated with online 

learning. Therefore, this study focused 

mainly on the challenges that students and 

lecturers are facing in online learning, how 

to cope with online learning in this COVID-

19 era as well as the readiness of students to 

study online. 

What is Online Learning?

Online learning is defined as the use 

of internet and some other important 

technologies to develop materials for 

educational purposes, institutional deliver 
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and management of programmes (Fry 2001). 

It is termed as a tool that can make the 

teaching learning process more student-

centered, more innovative and even more 

flexible. Singh and Thurman (2019) defined 

it as learning experiences in synchronous or 

asynchronous environments using different 

devices, such as mobile phones, laptops and 

tablets with internet access. Given this 

circumstances, students can be anywhere 

and interact with their lecturers and other 

colleagues.

Online learning tools are playing a 

fundamental role during this pandemic, as it 

aims to help instructors, schools, and 

universities facilitate student learning during 

periods of educational institutions' closure. 

However, the students and lecturers both 

face problems when studying and teaching at 

home. In a developing country such as 

Nigeria, technology, digital competency, 

socio- economic challenges exist which 

might pose challenges to the process of 

online learning. Before the pandemic, online 

teaching/learning was not particularly a 

major form of education in schools and 

tertiary institutions, therefore most of the 

teachers have little or no experience in 

online teaching. Besides, more than half of 

Nigerian students' populations do not have 

access to the internet especially those 

residing in rural areas. Therefore, in the 

current circumstances running online classes 

in many parts, particularly rural areas in 

Nigeria is not practically applicable. The 

inequalities between the students who live in 

the urban area and those living in rural areas, 

and also between the rich and poor who 

cannot afford to access the internet will 

increase the gap in educational activities 

using online learning during the pandemic.

Rationale of the study

In response to school closures, 

UNESCO recommended the use of distance 

learning programs and open educational 

applications and platforms that schools and 

teachers can use to reach learners remotely 

and limit the disruption of education. Carr 

(2020) According to UNESCO monitoring 

as of 7th July 2020, approximately 

1,067,590,512 learners have been affected 

due to school closures in response to the 

pandemic. The United Nations had reported 

that 166 countries closed schools and 

universities to limit the spread of the 

coronavirus which affected about One and a 

half billion children and young people, 

representing 87 percent of the enrolled 

population. In Nigeria, to ensure continuity 

in educational pursuits, the Minister of 

Education issued a directive to all tertiary 

institutions to commence online teaching in 

their various institutions. As laudable as this 

was, there are a lot of factors that may inhibit 

its effectiveness. A large section of the 

population doesn't have access to the internet 

and electronic devices. And even people 

with access to the internet experience some 

infrastructural problems such as irregular 

power supply, slow internet connections and 

unaffordable data supply. Moreover, the 

practice of online learning is new to many 

tertiary institutions (lecturers and students) 
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particularly with no good access to 

electricity and internet services in most parts 

of the country. The study was therefore 

carried out to assess the challenges faced by 

lecturers and students in tertiary institutions 

in Delta state during online classes.

Objectives of Study

The study set out to achieve the following 

objectives:

- To examine the challenges facing the 

students during online classes

- To examine the challenges facing the 

lecturers while teaching through 

electronic media

- To  d e t e r m i n e  t h e  l e v e l  o f  

preparedness of students and lecturers 

for an online experience

- To offer recommendations for a 

successful adoption of online learning 

in the new normal world.

Research Questions

- What are the challenges facing 

students during online classes?

- What are the Challenges facing 

lecturers while teaching through 

electronic media?

- What is the level of preparedness of 

students and lecturers for an online 

experience?

Methodology

The study adopted the descriptive study 

design while the target population was 

tertiary institution students and lecturers 

in the state. Four tertiary institutions were 

purposively selected for the study. (three 

Colleges of Education and one 

University). The sample size was 486. 

Data were collected through self 

administered questionnaire and analysed 

using simple percentages.

Data Analysis

Among the 486 respondents, 84 were 

lecturers while the remaining 402 were 

students. Among the 84 lecturers, close to 

half (48.0%) of the respondents were of 

age group 30-39 year while 40 years and 

above constituted 52%. Furthermore, 

majority of the respondents were female 

(78.1%). 60.7% of the respondents had 

completed master degree. Likewise, 

more than half (54.9%) of the 

respondents were from the urban areas at 

the time of lockdown. And finally, 43.2% 

income per month was between 

#80,000.00- 350,000.00 Among 402 

students, majority (58.5%) of the 

respondents were of age group 20-24 

years. 87.2% of the respondents were 

female. Majority of the respondents 

(64.6%) were NCE students while the 

rest 35.4% were degree students. 

Likewise, about half of the respondents 

(49.8%) were from the urban centers at 

the time of Lockdown.

Research Question 1:  What are the challenges 

facing students during online classes?

Ila Edu Journal  Information   Vol. 2, No. 1
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Table 1. Challenges of Respondents on Online learning. Students’ response n=402  

 

S/N 

 

QUESTIONNAIRE ITEMS 
RESPONSE 

Yes  

 n% 
No  

n% 
Occasionally 

n% 

 

1
 

I have internet access for online classes at my home 
 

198 

(49.2%)
 

112
 

(27.9%)
 

92
 

(22.9%)
 

 

2
 

I understand the course content provided by the 

lecturer during online class 
 211

 

(52.5%)
 132

 

(32.8%)
 59

 

(14.7%)
 

 

3
 

I feel bored during online class
 

209
 

(52%)
 151

 

(37.6%)
 42

 

(10.4%)
 

 

4

 

I have the necessary gadgets available at my home 

for online classes

 111

 

(27.6%)

 210

 

(52.2%)

 81

 

(20.2%)

 

 

5

 

I use computer laptops for my online class  

 

92

 

(22.9%)

 206

 

(51.2)

 104

 

(25.9%)

 

 

6

 

I use android/mobile phone for my online class

 

206

 

(51.2%)

 
106

 

(26.4%)

 
90

 

(22.4%)

 

 

7

 

I get disturbed for online class due to internet 

problem

 
307

 

(76.4%)

 
80

 

(19.9%)

 
15

 

(3.7%)

 

 

    

8

 

 
I get disturbed for online class due to power supply 

interruption

 
312

 

(77.7)

 
82

 

(20.4)

 
08

 

(1.9%)

 

 

9

 

I cannot afford the cost of constant use of data pack 

for my  online class

 

210

 

(52.2%)

 

186

 

(46.3%)

 

06

 

(1.5%)

 

 

10

 

I feel like I do not have my lecturer’s full attention 

in an online class

 

190

 

(47.2%)

 

120

 

(29.9%)

 

92

 

(22.9%)
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Table-1 reveals the challenges of 

respondents towards online learning 

whereby only 49.2% of the respondents had 

internet access for their online classes at 

their homes. 52.5% respondents claimed to 

have an understanding of the course content 

provided by lecturers. 52% complained of 

boredom during online classes. Only 

(27.6%) of the respondents have gadgets 

available in their homes for their daily online 

classes. More than half of the respondents 

made use of mobile phones for their online 

classes 51.2% while 22.9% used computer 

laptops. A greater percentage of the 

respondents, 76.4% asserted that they got 

disturbed for their online class because of 

internet problem, while 77.7% got disturbed 

because of power supply interruption. 

Moreover, more than half of the respondents 

(52.2%) claimed they could not afford 

constant use of data pack for their online 

class. Likewise, 47.2% of the respondents 

felt like they were not able to get their 

lecturers full attention during online classes.  

Table 2. Challenges of Respondents on Online learning. Student’s response n=402 

 

S/N 

 

QUESTIONNAIRE ITEMS 

RESPONSE 

Yes  

n% 

No  

n% 

Occasionally 

n% 

 

1 I am not interested in joining online class 137 

(34.1%) 

256 

(63.7%) 

09 

(2.2%) 

 

2 I seek clarification on difficult areas during online 

question and answer time   

195 

(48.5%) 

96 

(23.9%) 

111 

(27.6%) 

 

3 I am able to have good communication with my  

lecturer during online class 

155 

(38.6%) 

201 

(50.0%) 

46 

(11.4%) 

 

4 I am able to get alternative lecture notes from my 

lecturer when I am unable to join the class 

224 

(55.7%) 

133 

(33.1%) 

45 

(11.2%) 

 

5  I  get regular assignments from my lecturer after 

online class 

208 

(51.8%) 

148 

(36.8%) 

46 

(11.4%) 

 

6 I do not have problem in doing my assignment after 

online class 

205 

(50.9%) 

153 

(38.1%) 

44 

(11.2%) 

 

7 I feel happy with my lecturer’s feedback for my 

assignment 

205 

(50.9%) 

157 

(39.1%) 

40 

(10%) 

 

    8 

 

Poor internet facility is always a cause for anxiety 307 

(76.4%) 

80 

(19.9%) 

15 

(3.7%) 

 

9 Interruption in electricity supply is always a cause 

for anxiety 

312 

(77.7%) 

82 

(20.4%) 

08 

(1.9%) 

 

10 Intrusion from family members and visitors is a 

cause for anxiety 

278 

(69.2%) 

109 

(27.1%) 

15 

(3.7%) 
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Table 2 further shows the challenges facing 
the students during online classes. 34.1% 
indicated lack of interest in joining online 
classes, while 48.5% claimed to seek 
clarification on difficult areas in their course 
during online question and answer time. 
38.6% of the respondents claimed to have 
good communication with their lecturers. 

More than half of the respondents 
claimed they were able to get alternative 
lecture notes from their lecturers when they 

were not able to join online classes and on 
assignment and feedback from lecturers, 
51.8% and 50.9% respectively responded 
affirmatively. Finally, intrusion from 
members of family and visitors were major 
causes of anxiety during online classes as 
majority of the respondents 69.2% 
responded positively.

Research Question 2: What are the 

Challenges facing lecturers while teaching 

through electronic media?

Table 3. Challenges of Respondents on Online learning. Lecturers’ response n=84  

 

S/N 

 

QUESTIONNAIRE ITEMS 
RESPONSE 

Yes n%  No n% Occasionally 

n%
 

 

1
 

I have internet access for online classes jn my home 
 

60
 

(71.4%)
 

10
 

(11.9%)
 

14
 

(16.7%)
 

 

2
 

I have full knowledge regarding the use of media 

for my online classes 
 62

 

(73.8%)
 18

 

(21.4%)
 04

 

(4.8%)
 

 

3

 

I use internet data pack for online class

 

23

 

(27.4%)

 41

 

(48.8%)

 20

 

(23.8%)

 

 

4

 

I have the necessary gadgets available at my home 

for online classes

 65

 

(77.4%)

 05

 

(5.9%)

 14

 

(16.7%)

 

 

5

 

I use computer laptops for my online teaching  

 

58

 

(69.0%)

 
11

 

(13.1%)

 
15

 

(17.9%)

 

 

6

 

I use android/mobile phone for my online class

 

27

 

(32.1%)

 
38

 

(45.3%)

 
19

 

(22.6%)

 

 

7

 

I get disturbed for online class due to internet 

problem

 

41

 

(48.8%)

 

12

 

(14.3%)

 

31

 

(36.9%)

 

 

    

8

 

 

I get disturbed for online class due to power supply 

interruption

 

35

 

(41.7%)

 

26

 

(30.9%)

 

23

 

(27.4%)

 

 

9

 

I cannot afford the cost of data pack for my  online 

teaching

 

42

 

(50.0%)

 

20

 

(23.8%)

 

22

 

(26.2%)

 

 

10

 

I get disturbed during online class due to students 

joining and others leaving the platform

 

56

 

(66.7%)

 

08

 

(9.5%)

 

20

 

(23.8%)
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Table 3 shows the challenges of respondents 
(lecturers) regarding online learning 
whereby 11.9 % did not have full access to 
internet while 16.7% have internet 
occasionally for their online classes. Almost 
half of the respondents 48.8% got disturbed 
during online classes due to internet 
problem. In the same vein, 41.7% got 
disturbed because of interruption in power 
supply. 27.4% of the respondents used data 

pack daily while 23.8% only used it 
occasionally for their online classes. 21.4 % 
did not have full knowledge of with regards 
to media use of online teaching. Likewise 
77.4% had electronic gadgets available for 
their online learning in their various homes. 
69% use computer laptops for their online 
classes while only 32.1% made use of 
mobile phones. Majority claimed to get 
disturbed in the course of their online 
teaching when students came to join or leave 
in between their classes.

Table 4. Challenges of Respondents on Online learning. Lecturers’ response n=84  

 

S/N 

 

QUESTIONNAIRE ITEMS 

RESPONSE 

Yes n% No n% Occasionally 

n% 

 

1 I take attendance regularly with 100 % students 

involvement in my online class 

62 

(73.8%) 

 

18 

(21.4%) 

04 

(4.8%) 

 

2 I am able to get response from students when I ask 

questions during online class  

14 

(16.7%) 

42 

(50%) 

28 

(33.3%) 

 

3 I am abl e to have good communication with 

students during online class 

50 

(59.5%) 

21 

(25%) 

13 

(15.5%) 

 

4 I am able to provide alternative notes to students 

when they have problem in joining the class 

65 

(77.4%) 

03 

(3.6%) 

16 

(19.0%) 

 

5   I am able to achieve dail y objectives regarding the 

course through online teaching 

41 

(48.8%) 

15 

(17.9%) 

28 

(33.3%) 

 

6 I am able to satisfy my students questions regarding 

the course during online class 

26 

(31%) 

43 

(51.2%) 

15 

(17.8%) 

 

7 I  give regular assignments to  my student s after 

online class 

51 

(60.7%) 

07 

(8.3%) 

26 

(39%) 

 

    8 

 

Poor internet facility is always a cause for anxiety 30 

(35.7%) 

26 

(39%) 

28 

(33.3%) 

 

9 Interruption in electricity supply is always a cause 

for anxiety 

52 

(61.9%) 

11 

(13.1%) 

21 

(25%) 

 

10 Inability to clear students questions regarding the 

course during online class is a cause for anxiety 

47 

(56%) 

14 

(16.7%) 

23 

(27.3%) 
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Table 4 above further reveals the challenges 
of the respondents (lecturers) during online 
classes. Majority of the respondents, 50% 
claimed they were not able to get response 
from students during online classes while 
33.3% claimed they occasionally got 
responses from them. Besides, as regards 
attainment of daily objectives, below 
average 48.8% responded positively, while 
on anxiety for internet connection, 35.7% 

Table 5 shows the level of preparedness of 

students for online learning. 49.2% claimed 

to have internet access in their homes while 

27.9% claimed otherwise. More than half of 

the respondents, 52.2%, did not have the 

responded positively. Majority of the 
respondents responded in the affirmative 
with regards to the issues of electricity 
supply and anxiety about inability to clear 
students' questions regarding the course 
during online classes, 61.9% and 56% 
respectively.

Research Question 3: What is the level of 
preparedness of students and lecturers for 
online learning? 

necessary gadgets available for online 

classes in their homes while majority, 51.2% 

used mobile phones for online classes. 

63.7% respondents complained of boredom 

during online classes.

Table 5 . Preparedness of Respondents on Online learning. Students’ response 

n=402 

 

S/N 

 

QUESTIONNAIRE ITEMS 
RESPONSE 

Yes  

n%
 

No  

n%
 

Occasionally 

n%
 

 

1
 

I have internet access for online classes at my 

home 
 

198
 

(49.2%)
 

112
 

(27.9%)
 

92
 

(22.9%)
 

 

2
 

I have the necessary gadgets available at my 

home for online classes
 111

 

(27.6%)
 210

 

(52.2%)
 81

 

(20.2%)
 

 

3
 

I feel bored during
 
online classes

 
256

 

(63.7%)
 137

 

(34.1%)
 09

 

(2.2%)
 

 

4

 

I use android/mobile phone for my online class

 

206

 

(51.2%)

 106

 

(26.4%)

 90

 

(22.4%)

 

 

5

 

I use computer laptops for my online class  

 

92

 

(22.9%)

 206

 

(51.2%)

 104

 

(25.9%)
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Table 6 above shows that majority of the 
respondents, have internet access and 
available gadgets in their homes for online 
classes as 71.4% and 77.4% respectively 
responded positively.. 75% of the 
respondents also expressed joy for being 
updated with digital technology and its use 
for online learning. Finally, 69.0% made use 
of computer laptops for their online teaching 
while only 32.1% made use of their mobile 
phones.

Discussion of Results
The study explores the challenges 

students and lecturers in tertiary institutions 
have been facing in online learning in this 
Covid'19 era. The study revealed that the 
major challenge students are facing in an 
online learning experience is the problem of 
technology. This connotes internet 
connectivity and non availability of 

electronic gadgets needed for online 
learning. Some of the students did not have 
access to portable devices that can steer the 
internet. Majority of them relied on their 
mobile phones which may not be well-
matched for certain online situation. This 
finding is in line with Aboagyie, Yawson and 
Appiah (2020), Ahmed and Nwagwu who 
found out that accessibility issues in terms of 
poor internet connections, use of smart 
phones and telecommunications were the 
key challenges facing students in online 
situation in developing countries. The 
finding on technology also agreed with 
Almaiah (2020) who found out that 
technological factors were very crucial for 
online learning usage. 

Closely related to this, the study found 
out that majority of the students could not 
afford daily data pack usage. With the covid 
19 pandemic and consequent increase in the 

Table 6 . Preparedness of Respondents on Online learning. Lecturer s’ response  

n=84 

 

S/N 

 

QUESTIONNAIRE ITEMS 

RESPONSE 

Yes n% No n% Occasionally 

n% 

 

1 I have internet access for online classes at my 

home  

60 

(71.4%) 

10 

(11.9%) 

14 

(16.7%) 

 

2 I have the necessary gadgets available at my 

home for online classes 

65 

(77.4%) 

05 

(5.8%) 

14 

(16.7%) 

 

3 I feel happy to be updated with digital technology 

and its use for online learning 

63 

(75%) 

15 

(17.9%) 

06 

(7.1%) 

 

4 I use android/mobile phone for my online class 27 

(32.1%) 

38 

(45.3%) 

19 

(22.6%) 

 

5 I use computer laptops for my online class   58 

(69.0%) 

11 

(13.1%) 

15 

(17.9%) 
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level of poverty, students with low socio 
economic background could not key in to the 
online process. This finding corroborates the 
finding of Adedoyin and Soykan (2020) 
when they posited that students with low 
socio economic power to afford data 
connections are most vulnerable and are 
likely to fall behind or encounter additional 
challenges to meet up with others in online 
learning. The study also found out that the 
problem of electricity is another big 
challenge to online learning. Both lecturers 
and students agreed that they got disturbed 
most of the time by interruption in power 
supply. This is a socio issue that is common 
in developing countries, Nigeria inclusive. 
The constant interruption of power supply 
could be frustrating and hinder the smooth 
process of online learning. Again, the study 
further revealed that students were not 
prepared for a complete online experience in 
this pandemic era. Some of the students 
complained of boredom (63.7%) and 
obviously did not even have the necessary 
equipments for effective online learning. In 
as much as the readiness on the part of 
lecturers is high as revealed in the study, 
unwillingness and lack of interest on the part 
of the students (34.1%) to adopt the new 
approach to learning can hinder the 
execution of the entire process. The finding 
also agreed with Carr (2020) who was of the 
view that student perception about on-line 
learning has been negative due to past 
experiences resulting in high dropouts and 
low motivation of learner.

Another important finding of the 
study is lack of digital competence 
particularly on the part of the students. The 

study revealed that lecturers have full 
knowledge regarding the use of media for 
online teaching (73.8%) the contrary is the 
case with the students. Majority of them 
could not respond to questions during online 
classes as revealed in the study with only 
16.7% positive response, maintaining good 
communication during online classes was 
38.6%. In view of this, daily objectives of 
online teaching could barely be achieved as 
revealed in the study (48.8%). The finding is 
i n  l i n e  w i t h  F e r r a r i  ( 2 0 1 2 )
 and Omotayo and Haliru (2020) when they 
established digital competency as a variable 
with positive correlation and substantial 
effects on the application of digital literacy 
by higher education learners. Finally, the 
study found out that unexpected appearance 
or interruption from family members and 
visitors usually resulted in disruption or 
diversion of students' attention during the 
process of online teaching and learning 
(69.2%).

Conclusion
It is obvious that online learning has 

played a key role in cushioning the impacts 
of Covid 19 pandemic on education and 
learning activities by serving as a viable 
platform for design, delivery and assessment 
of platforms. Online learning is a tool that 
can make the teaching learning process more 
student-centered, more flexible and even 
more innovative

In view of the circumstances that 
heralded the sudden introduction of online 
learning into the nation's educational 
activities, the challenges highlighted above 
are expected. Moreso, the students are used 

Ila Edu Journal  Information   Vol. 2, No. 1
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to the conventional face to face traditional 
method of teaching. A pragmatic approach 
would have been to introduce students to 
online learning before the pandemic period 
which would have prepared the students for 
online learning experience. So, whether the 
online learning will be effective in the new 
normal world depends on handling and 
management of the challenges.

Recommendations
The following recommendations are 
offered:

- There is the need to assist the students 
in recognizing the values of blended 
l ea rn ing  and  encourage  the  
integration of online discussion and 
traditional face to face learning. This 
will ensure a smooth transition from 
the traditional approach to complete 
online learning process.

- S i n c e  o n l i n e  l e a r n i n g  i s  
technological-driven, and rely on 
internet facilities, institutions should 
collaborate with telecommunication 
industries to subsidize or reduce the 

cost of internet subscription as part of 
their corporate social responsibilities.

- Internet operators should also ensure 
that internet connectivity is strong. 
Technical problems such as poor 
internet, disruption in power supply 
and other associated issues can be 
solved through pre-recorded videos, 
testing the content  and having an 
alternative plan ready.

- Online programmes should be 
designed in ways that are creative, 
relevant, interactive, interesting, 
dynamic and student-centered.

- Efforts should be made to harmonise 
the learning process

- Personal attention should be provided 
to the students so that they can adapt 
easily to the new learning situation.

- Intrusion from family members and 
visitors can be curtailed by setting up 
a separate online library where such 
intrusions can be controlled.

- T h e  g o v e r n m e n t  a n d  n o n -
governmental organisations should 
assist students to get laptops and 
tablets. 
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